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INTRODUCTION

Local authorities are required to publish information about provision of education for children with special educational needs (SEN). In response to this requirement, Derbyshire Local Authority published Descriptors of SEN Provision, for primary schools in 2004, and secondary schools in 2005.

The Descriptors have been reviewed by the Local Inclusion Officer Service in consultation with specialist SEN services, in order to make them more useful to schools and services, parents and others.  The Descriptors outline Local Authority expectations about types and levels of support which pupils in Derbyshire primary and secondary schools should receive at School Action and School Action Plus of the SEN Code of Practice (2001).
The national context
The Government’s SEN strategy, as described in ‘Removing Barriers to Achievement’ (DfES 2004), aims to embed inclusive practice in every school, by developing teachers’ skills in meeting the needs of all pupils including those with SEN. 

Schools have a responsibility to provide a broad and balanced curriculum for all pupils. The statutory National Curriculum inclusion statement sets out three principles for developing an inclusive curriculum. Schools must:

· set suitable learning challenges

· respond to pupils’ diverse learning needs

· overcome potential barriers to learning and assessment for individuals and groups of pupils.

The needs of the majority of pupils will thus be met through teachers’ normal planning. There is a wealth of guidance available to school staff in planning for inclusive teaching and learning. Only a few pupils will require interventions which are additional to and different from the differentiated curriculum provided for all pupils. 

The Graduated Response

The 2001 SEN Code of Practice describes a ‘graduated response’ to meeting the needs of SEN pupils. 

At School Action the school will:

· Consult pupil and parents

· Record concerns

· Develop an Individual Education Plan (IEP) 

· Record progress, review the IEP regularly

If the pupil does not make adequate progress at School Action, interventions move to School Action Plus. The school will:

· Involve outside experts, eg education support services, speech and language therapy 

· Draw up an monitor a new IEP

If concerns continue, a request for statutory assessment may be made by parents, school or other professionals.

Individual Education Plans

Since publishing the SEN Code of Practice, the Government has stressed that IEPs are not statutory and are just one way of planning and recording the additional or different provision for a child with SEN, and recording outcomes of provision. Where schools have arrangements to plan individually for all pupils and record their progress – as is becoming increasingly common with the move towards personalised learning – then IEPs may be unnecessary. Group education plans and provision mapping are useful alternatives to IEPs.

Assessment, planning and review

Identification and assessment of pupils’ SEN will include:

· End of Key Stage attainments 

· CATs scores at secondary level

· DCSF Assessment for Learning materials

· Standardised tests

· Teacher observation

· Information and advice from other agencies

· Views of the pupil

· Views of parents

To support assessment, schools will have access to a range of: 

· diagnostic tests 

· observational checklists 

· dynamic forms of assessment which  involve: 

· observing and  recording responses in different environments 

· identifying strengths and weaknesses 

· identifying learning rates and learning styles

P scales

Since September 2007, the use of P (performance) scales to measure the attainment of pupils with SEN who are working below National Curriculum level 1 has been a statutory part of National Curriculum assessment. A range of support and training materials are available to support target setting for pupils with SEN. The Support Service for Special Educational Needs (SSSEN) (primary) and other SEN services can advise on the use of P scales.

SEN funding 

In making provision for SEN pupils, schools are expected to draw upon their normally available resources. This means resources which are delegated to schools through the Derbyshire LMS scheme, comprising funding for Age Weighted Pupil Numbers, Non-Statement Special Needs and social deprivation, as well as funding for personalised learning, allocations of standards fund and standards grant, and devolved capital funding. 

In line with a national drive to reduce reliance on statements of SEN, the Authority has pursued an initiative, both to reduce the number of statements, and to delegate a higher level of resources to schools to enable them to make provision earlier for pupils with SEN at School Action/School Action Plus. Following consultation with schools, formula allocations were implemented for primary schools from April 2004 and for secondary schools from April 2005.

The SEN funding delegated to schools enables them to provide additional Teaching Assistant support for pupils with SEN, up to 3 hours a week for pupils at School Action, and 8 hours a week for pupils at School Action Plus.

Use of support staff

Support staff have a positive effect on teachers’ workload and on the overall amount of individual attention which is available in the classroom. However research commissioned by the DCSF* found that there was a consistent negative relationship between the amount of support individual pupils received and the progress they made in English and mathematics: ‘The more support pupils received, the less progress they made.’ It is important that Teaching Assistants are appropriately prepared and trained to support the curriculum, and that pupils are not separated from the curriculum as a result of being supported by a Teaching Assistant.
Teaching support is known to be the most effective way of addressing some types of SEN, such as dyslexia. For primary schools, additional teaching may be available through the school’s SSSEN School Action Plus allocation. For secondary schools, extra teaching time is part of normally available resources (see Section 52 budget extract, page 55).
The Special Educational Needs Coordinator (SENCO)

The SENCO, in collaboration with the head teacher and governing body, plays a key role in determining the strategic development of the SEN policy and provision in the school in order to raise the achievement of children with SEN. The SENCO takes day-to-day responsibility for the operation of the SEN policy and co-ordination of the provision made for individual children with SEN, working closely with staff, parents and carers, and other agencies. The SENCO also provides related professional guidance to colleagues with the aim of securing high quality teaching for children with SEN.

The SEN Code of Practice recommends that the costs of the SENCO (or those parts of the post holder’s work

devoted to SENCO duties) should be set against the core or base budget of the school rather than against additional funds delegated to the school for the purpose of meeting the particular needs of children with SEN.

Parents/carers

These Descriptors are available to parents and carers on Derbyshire’s website www.derbyshire.gov.uk
The SEN Code of Practice stresses that partnership with parents plays a key role in promoting a culture of co-operation between parents, schools, LEAs and others. Parents hold important information and have a critical role to play in their children’s education. The Code stresses that positive attitudes to parents, user-friendly information and awareness of support needs are important. Derbyshire’s Parent Partnership Service is available to support to families of children with SEN.

Training

Training on many aspects of SEN is available to schools through the Local Authority’s Courses and Conferences programme http://www.derbyshire.gov.uk/education/teaching/course-conference. Derbyshire’s specialist SEN services also offer support, training and advice. 
Useful links

DCC website www.derbyshire.gov.uk/education/special_educational_needs
Derbyshire schools’ extranet www.dnfl.org.uk/for_index/schools/pupil_support/sen
Standards site www.standards.dfes.gov.uk
Teachernet www.teachernet.gov.uk/wholeschool/sen/updates
Every Child Matters http://publications.everychildmatters.gov.uk
SEN Value for Money http://sen-aen.audit-commission.gov.uk
* ‘Deployment and impact of support staff project’, Blatchford, P et al, Institute of Education, University of London August 2009.

THE DESCRIPTORS

The Descriptors are set out in the following tables, which correspond to the types of SEN used by schools for recording pupils’ needs in the annual Schools Census, or PLASC, return. They indicate provision which the Authority expects primary and secondary schools to make at School Action and School Action Plus for pupils with:

· Learning difficulties

· Behaviour, emotional and social difficulties

· Autistic spectrum disorder
· Speech, language and communication needs

· Visual impairment
· Deafness & hearing impairment

· Physical impairment and/or medical conditions

For each group of pupils, detailed information outlines the Authority’s expectations at School Action and School Action Plus in terms of interventions, support and resources.  As well as providing guidance to schools, the Descriptors will be used for monitoring provision made for pupils at School Action and School Action Plus.

LEARNING DIFFICULTIES

(PLASC MLD, SpLD)
General description of needs 

Pupils with moderate learning difficulties will have attainments well below expected levels in all or most areas of the curriculum, despite appropriate interventions.

Pupils with specific learning difficulties may have a particular difficulty in learning to read, write, spell or manipulate numbers so that their performance in these areas is below their performance in other areas.
Pupils at School Action and School Action Plus may have:

· Difficulty in transferring skills

· Delayed speech and language

· Attention and listening difficulties

· Poor motivation

· Poor memory

· Weak spatial skills

· Social and emotional immaturity
· A specific learning difficulty such as dyslexia or dyspraxia
Generally schools should:

· Assess, plan and review provision
· Arrange teaching groups to suit the individual needs of pupils with learning difficulties
· Adjust the curriculum and teaching methods

· Provide resources and additional Teaching Assistant support
More specifically schools should:

· Refer to the Derbyshire Files for Dyslexia Friendly and Language Friendly Schools
· Refer to DCSF advice within the National Strategies http://nationalstrategies.standards.dcsf.gov.uk
· Use the DCSF Inclusion Development Programme materials for pupils with dyslexia and language difficulties http://nationalstrategies.standards.dcsf.gov.uk/node/116691
· Seek general advice about programmes and teaching approaches from relevant services eg Educational Psychology Service, Support Service for Special Educational Needs (primary)
· Address teaching and learning for all pupils including those with SEN through a planned programme of continuous professional development
· Provide additional Teaching Assistant support to address the pupil’s particular needs
Teaching Assistant support

· Schools are expected to provide additional TA support for pupils with learning difficulties.  At School Action of the SEN Code of Practice, pupils should receive up to 3 hours additional TA support, either individually or in a small group.

· At School Action Plus, pupils should receive up to 8 hours additional TA support, either individually or in a small group. 

Support Service for SEN (primary schools)


Head of Service


Buxton Area Office


Kents Bank Road

Buxton


Derbyshire


SK17 9HR


Tel 01298 26121
	LEARNING DIFFICULTIES: 
DESCRIPTORS OF PROVISION

	AREAS OF NEED
	INTERVENTIONS

	RESOURCES



	Literacy


	Class

· Consider environmental factors eg seating/grouping

· Provide:

· Teaching and learning which reflect the pupil’s preferred learning style

· Differentiation of tasks

· Opportunities for repetition and consolidation of skills 

· Use of ICT

· Planning sheets, writing frames, story mapping 

· Teacher modelling of cognitive strategies

· ‘Dyslexia friendly’ teaching approaches 

· Multi sensory teaching and learning
Other strategies include:
· Cued spelling

· Catch-up

· Better Reading Partnership

· Paired reading

· Peer tutoring

· Family literacy

Group, individual

Provide:

· Early literacy intervention 

· Structured reading programmes 

· Phonics teaching

· Phonological awareness programmes 

· Structured writing tasks

· Alternatives to writing for recording

· Spelling support


	At School Action pupils should receive additional support from a Teaching Assistant for up to 3 hours per week.

At School Action Plus pupils should receive additional support from a Teaching Assistant for up to 8 hours a week.

Derbyshire Dyslexia Friendly Schools File

Letters and Sounds

The following resources can be found at the
National Strategies Resource Library:

http://nationalstrategies.standards.dcsf.gov.uk 
· Including all children in the literacy hour and daily mathematics lesson 
· Planning for all children within the literacy hour 2002

· Synthetic phonics

· National Literacy Strategy Spelling Banks

· Every Child A Reader

· Every Child a writer

· Every Child a Talker 
Inclusion Development Programme (2008) materials – dyslexia  http://nationalstrategies.standards.dcsf.gov.uk/node/116691
Seek advice on suitable resources from appropriate services  eg SSSEN (primary), Educational Psychologist 


	Maths
	Class

Consider environmental factors eg seating/grouping

Provide:
· Teaching and learning which reflect the pupil’s preferred learning style

· Differentiation of tasks

· Opportunities for repetition and consolidation of skills

· Use of ICT

· A number friendly environment
Group, individual

Provide:
· Structured numeracy programmes

· Strategies to support problem solving and concept development

· Practical work with concrete/visual materials

· Revision and over learning 

· Support in the use of technical terms and abstract ideas

· Help in understanding ideas, concepts and experiences when information cannot be gained through first hand sensory or physical experiences

	The following DCSF resources can be found at National Strategies Resource Library:

http://nationalstrategies.standards.dcsf.gov.uk
· Including all children in the literacy hour and daily mathematics lesson

· Making progress in KS2 maths

· Family numeracy

· Overcoming barriers in mathematics (2008)

· Springboard materials

· Targeting support: implementing interventions for children with significant difficulties in maths 2005

· Guidance to support pupils with specific needs in the daily mathematics lesson

· Supporting children with gaps in their mathematical knowledge

Seek advice on suitable resources from appropriate services eg SSSEN (primary), Educational Psychologist 


	Speech and language


	Class

Provide:

· Clear classroom routines supported by visual cues

· Simplified language, visual prompts

· Strategies to develop speaking and listening skills

· Early language development

Group, individual

Provide:
· Repetition and simplification of task instructions and information

· Help with processing language, memory and reasoning skills

	Derbyshire Language Friendly Schools File

Teaching effective vocabulary (2008)

Speaking, listening, learning (2008)

Read On Write Away resources www.rowa.org.uk 
Talking Partners
Inclusion Development Programme (2008) materials –  SLCN http://www.nationalstrategies.standards.dcsf.gov.uk/node/165381
Seek advice on suitable resources from appropriate services eg SSSEN (primary), Educational Psychologist 

	Attention and concentration


	· Use strategies to extend time on task eg timers,  motivating activities, reward systems

· Use listening activities, barrier games 


	Seek advice on suitable resources from appropriate services eg SSSEN (primary), speech and language therapist, Educational Psychologist 


	Organisation


	· Support the pupil in organisation for starting and completing tasks

· Provide help with sequencing and organisational skills

· Use visual support, visual timetables

	Seek advice on suitable resources from appropriate services eg SSSEN (primary), Educational Psychologist 

	Fine and gross motor skills, spatial skills


	Provide:
· Activities to develop motor skills

· Programmes to help with sequencing

· Programmes to aid improvement of fine and motor competencies
	Seek advice on suitable resources from appropriate services eg SSSEN (primary), Educational Psychologist 


	Social interaction


	Use:
· Buddying

· Structured group activities to practise social skills 

· Playground activities 

	Social stories
) see Autism
SEAL
) Friendly Schools
) File
Comic strip conversations
) 
Seek advice on suitable resources from appropriate services eg SSSEN (primary), Educational Psychologist 


	Motivation and self esteem


	Provide:
· Achievable learning outcomes

· Activities based on pupil’s interests and strengths


	Seek advice from appropriate services eg SSSEN (primary), Behaviour Support Service, Educational Psychologist

	Personal skills


	· Make arrangements for support in self care skills, such as toileting, feeding and dressing 

	Seek advice from School Health


	BEHAVIOUR, EMOTIONAL AND SOCIAL DIFFICULTIES
(PLASC BESD)

General description of needs
Pupils present with a range of behavioural, emotional and social difficulties that have not been ameliorated by differentiated learning opportunities or by the consistent application of usual classroom management strategies and school behaviour policy.  Pupils at School Action and School Action Plus may present with persistent difficulties in one or more of the following areas:
· underdeveloped skills in listening and attending to the teaching and learning process

· failure to make progress anticipated across areas of the curriculum accompanied by signs of frustration, withdrawal or isolation 
· difficulty with social relationships including peer group relationships
· difficulty acquiring and applying basic social skills

· emotional immaturity

· low self esteem 

· lack of confidence in their ability to  cope with new demands and change to their routines
Generally schools should: 
· Assess pupil needs, plan and review provision

· Arrange teaching groups to suit the individual needs of pupils with BESD difficulties
· Adjust the curriculum and teaching methods

· Provide resources and additional Teaching Assistant time to support the acquisition of new skills and learning 
More specifically schools should:
· Plan for reasonable adjustments which may be required, either prior to or on entry to school via the school’s accessibility plan.   
· Audit school accessibility using Derbyshire’s Accessibility Checklist and seek advice from appropriate professionals. Schools may wish to refer to the Reasonable Adjustments Guidance http://www.dnfl.org.uk/for_index/schools/pupil_support/management/management.asp   
· Seek general advice about approaches and techniques from Behaviour Support Service and Educational Psychology Service.
· Consider undertaking a Common Assessment Framework (CAF) to determine a more holistic picture of a pupil’s needs. 
· Seek advice from other agencies ie Child and Adolescent Mental Health Services (CAMHS), School Nurse and Community Paediatrician.
· Address teaching and learning for all pupils including those with BESD through a planned programme of continuous professional development
· Provide additional Teaching Assistant support to address the pupil’s particular needs.

Teaching Assistant support

The key to deployment of TA lies in providing effective individualised arrangements for supporting the pupil through effective modelling, learning and teaching. 
· At School Action, pupils should receive up to 3 hours additional TA support, either individually or in a small group.

· At School Action Plus, pupils should receive up to 8 hours additional TA support, either individually or in a small group. 
Assessments 

Seek advice from the  Behaviour Support Service or the Educational Psychology Service on which assessments may be useful eg:

· Baseline recording of incidents of specific behaviours using ABC charts (antecedents, behaviour, consequences) to provide information on the triggers for behaviour

· Observations – focused on identified target behaviour

· Behaviour logs

· Behaviour checklist EBD Scale (QCA) www.qcda.gov.uk 
· The Boxall Profile  www.nurturegroups.org 

· Goodman’s Strengths and Difficulties Questionnaire www.sdqinfo.com 

· Myself as a Learner http://websites.uk-plc.net/
· Assessment of pupil views using questionnaire: B/G Self-Esteem Questionnaire (Lucky Duck Books) www.uk.sagepub.com
County Behaviour Support Service
Head of Behaviour Support Team
County Behaviour Support Service
Brookside Road

Breadsall

Derby

Derbyshire

DE21 5LF
Tel: 01332 831316




BEHAVIOUR, EMOTIONAL AND SOCIAL DIFFICULTIES:
DESCRIPTORS OF PROVISION
	AREAS OF NEED
	INTERVENTIONS
	RESOURCES



	Access to the school environment


	Whole school 

· There is a clear teaching and learning policy in place which addresses behavioural expectations and emphasises the consistent application of management strategies by all staff. 
· School and class systems encourage positive behaviours and censure negative or difficult behaviours 

· There is regular positive communication between school and home eg parent/carer meetings, celebrations of success, positive home-school book or reports
· Systems are in place to ensure communication and consultation between pastoral, learning support, SENCO and staff who come into contact with the pupil to ensure consistency of approach
· A record of behaviour is maintained over time and analysed to identify trends and these are targeted to affect change


	Refer to Steer Report recommendations  www.teachernet.com 
Refer to the DCC guidance on Reasonable Adjustments on the Derbyshire Net for Learning http://www.dnfl.org.uk/for_index/schools/pupil_support/management/dda-reasonable-adjustment-guide.pdf
Social and Emotional Aspects of Learning materials (SEAL) for whole school use, lesson planning, staff training, work with parents, assembly resources etc http://www.nationalstrategies.standards.dcsf.gov.uk/primary/publications/banda/seal
Materials and resources for improving whole school  behaviour  are available from BSS and Behaviour and Attendance Consultants www.standards.dscf.gov.uk/nationalstrategies

	Access to the classroom environment


	Class
· Management is characterised by proactive teacher behaviour 
· Teach rules, routines, expectations and consequences 
· Foster good relationships with the pupil
· Use equipment/ resources to motivate and sustain learning 

· Consider seating and grouping carefully
· Undertake an environmental audit/checklist
Group

· Use classroom/curriculum strategies to support the pupil’s positive behaviours eg PSHE/ Circle Time
· Develop social competence and emotional security by such approaches as Nurture 
· Use strategies to facilitate peer support systems eg buddying/ peer mentoring/ circle of friends

· Use grouping arrangements and additional support flexibly to promote progress
Individual 
· Identify pupil’s strengths and implement  strategies to build upon success

· Assess pupil’s learning needs to cater for different learning styles 

· Use a work station/personal seating area

· Consider use of Busy Box containing personal work-related books, exercises etc. at a particular place in the classroom

· Use positively phrased behaviour targets (IEP) that the pupil is able to describe

· Involve pupil and parent/carer in regular reviews of SMART targets

· Adapt classroom strategies in the light of advice from external agencies

· Put plans in place for pupils at risk of exclusion

· Carry out risk assessment in training if necessary

	At School Action pupils should receive additional support from a Teaching Assistant for up to 3 hours per week.

At School Action Plus pupils should receive additional support from a Teaching Assistant for up to 8 hours a week.
Audit materials are available from 
www.standards.dscf.gov.uk/nationalstrategies
Seek advice from appropriate services, eg Behaviour Support Service and Educational Psychologist 
Local Authority’s Courses and Conferences programme have details of Nurture and SEAL training http://www.derbyshire.gov.uk/education/teaching/course-conference.
Contact Nurture Team, Behaviour Support Service
For pupils with communication and interaction needs, refer to Derbyshire Files for Autism Friendly and Language Friendly Schools for advice on visual supports
Seek advice from appropriate services, eg Behaviour Support Service, Educational Psychologist 
Consider CAF for pupils experiencing fixed term exclusions



	Access to the curriculum         
Supporting behaviour for learning.
Behaviour may include: 

· frustration at classroom tasks and routines
· lack of cooperation and resisting adult direction

· difficulty controlling strong emotions and dealing with disappointment

	Group

· Use supported group work within the classroom at times when difficulties are most likely to occur 
· Plan and implement focussed group interventions and ensure skills are practised and developed
· Give time for activities designed to raise self-esteem and build confidence
· Encourage subject teachers to adapt teaching strategies and delivery style to promote engagement 
Individual 

· Set behavioural targets (IEP)with the pupil, staff and parents/carers, focussing on the development of appropriate behaviours and elimination or reduction in inappropriate behaviours.  
· Review targets regularly with daily reinforcement. Incorporate specific rewards and sanctions 
· Use strategic withdrawal for specific skills work (positive play, social stories, role play/ drama, skill development games) 

· Meet and greet with a familiar adult daily 
· Identify a key worker 
· Stress management/anger management with a skilled adult may be necessary. 
· Use a Time Out procedure to provide a calm, quiet space as a planned response to managing strong emotions 
· Consider an individualised timetable at KS4.   This could include work experience and alternative educational placement as part of a full-time programme
· In some cases the opportunity to attend in-school centre (behaviour unit or centre) may be appropriate.

· Dual registered placements at a Support Centre may be considered.
· Consideration of a Managed Move to another school may be considered

	Seek advice from appropriate agencies, eg Behaviour Support Service, Educational Psychologist, SSSEN (primary)

Use of a TA/learning mentor/key adult  to provide daily pastoral support 
The Behaviour Support Service can provide advice on strategies and interventions.

Seek advice from Behaviour Support Service, Educational Psychology Service and SSSEN (primary)
A multiagency forum such as Common Assessment Framework (CAF) and Team Around the Child meetings may be used to incorporate advice and support from external agencies
Seek support from local behaviour clusters (secondary)
Addressing environmental factors through a Multi-Element Plan (MEP)
Support Centre referral should be discussed with Behaviour Support Teacher 

Seek support from local behaviour clusters (secondary)

	Social Relationships
Behaviour may include:

· difficulty making and keeping friends

· unable to share and take turns
· difficulty in coping with  change to routines or staffing


	Class 

· Incorporate in to the curriculum opportunities to develop empathy, self awareness and recognising and managing feelings are incorporated into the curriculum 

·  Incorporate  opportunities for sharing/turn taking into activities and make opportunities are made available at unstructured times.
Group 

Plan and implement focussed group interventions and ensure skills are practised and developed. Arrange some small group support with a Teaching Assistant  eg:
· social interaction groups.  
· mentoring / buddying.  

· Nurture Group 

· Social support groups such as Circle of Friends 
Individual

· Mentoring/coaching by a skilled adult 

· Social Stories

	Refer to appropriate SEAL Materials. 

Seek advice from Behaviour Support Services and other services 
For pupils with social interaction difficulties, refer to the Derbyshire File for Autism Friendly Schools, particularly Section 2, Social Stories.



	Emotional literacy
Behaviour may include:

· anxiety
· immaturity

· lack of empathy

· difficulty controlling strong

    emotions and dealing with     

    disappointment

	Class

· Provide a safe and positive environment
· Adults to model pro-social behaviour

Group 

· Plan and implement focussed group interventions and ensure skills are practised and developed by arranging some small group with a Teaching Assistant
· Nurture Group

· Provide group opportunities to support development of social skills 
Individual 
· Social Stories.
· Positive Play 

· Daily mentoring/coaching by a skilled adult 
· Provide individual opportunities to support development of social skills 

	Refer to appropriate SEAL Materials.
Seek advice from Behaviour Support Service, Educational Psychology Service and SSSEN (primary) and external agencies School Health, and CAMHS 



	AUTISM
(PLASC ASD)

General description of needs
The pupil may have a diagnosis of autism, Autistic Spectrum Disorder (ASD), Autism Spectrum Condition (ASC) or Asperger Syndrome.

Children and young people with autism have difficulties with communication, interaction and imagination, which impede their access to learning. These difficulties may include :

· Understanding and use of non-verbal and verbal communication

· Understanding social behaviour - which affects their ability to interact with children and adults

· Thinking and behaving flexibly – which may be shown in restricted, obsessional or repetitive activities.

A diagnosis of autism is usually made by Health agencies e.g. clinical psychologist, psychiatrist or paediatrician, involving input from schools and parents.

Generally schools should:

· Assess, plan and review provision

· Arrange teaching groups to suit the individual needs of pupils with autism
· Adjust the curriculum and teaching methods

· Provide resources and additional Teaching Assistant (TA) support

More specifically schools should:

· Plan for reasonable adjustments which may be required, either prior to or on entry to school via the school’s accessibility plan.
· Audit school accessibility using Derbyshire’s Accessibility Checklist and advice from appropriate professionals. Schools may wish to refer to the Reasonable Adjustments Guide available at: http://www.dnfl.org.uk/for_index/schools/pupil_support/management/management.asp
· Become familiar with the Derbyshire File for Autism Friendly Schools, available in all schools.

· Seek general advice about approaches and techniques from relevant services e.g. Educational Psychology, Autism Outreach, the Support Service for Special Educational Needs (primary) and any medical professional who might be involved – GP, school nurse, clinical psychologist, Community Paediatrician, speech and language therapist.
· Refer to the Inclusion Development Programme (IDP): Supporting Pupils on the Autism Spectrum: https://nationalstrategies.standards.dcsf.gov.uk/node/165037 
· Address teaching and learning for all pupils including those with autism through a planned programme of continuous professional development.  The Local Authority regularly offers courses on autism. These can be found on the Derbyshire Net for Learning http://www.dnfl.org.uk. 
Teaching Assistant support

· Schools are expected to provide additional TA support for pupils with autism.  At School Action of the SEN Code of Practice, pupils should receive up to 3 hours additional TA support, either individually or in a small group.

· At School Action Plus, pupils should receive up to 8 hours additional TA support, either individually or in a small group. 
Links to Derbyshire Publications

· The referral process for Autism Outreach 


http://www.dnfl.org.uk/for_index/schools/pupil_support/sen/sen.asp     

· A Child With Autism In My Class   


http://www.dnfl.org.uk/for_index/schools/pupil_support/sen/a-child-with-autism-in-my-class-07-2002.pdf
· Activities to Develop the Social Skills of a Child With Asperger Syndrome 

http://www.dnfl.org.uk/for_index/schools/pupil support/sen/phse booklet/phse booklet.asp
Referral to Autism Outreach
Consult the Educational Psychology Service if you wish to refer a pupil to the Autism Outreach teacher.
AUTISM : 
DESCRIPTORS OF PROVISION

	AREAS OF NEED

	INTERVENTIONS

	RESOURCES



	Language and Communication  1
Impaired language development, including 

· limited language (understanding and use)

· limited application of language  (understanding and use)

· literal interpretation 

· difficulties understanding non verbal cues


	Class 

· Use visual cues, routines and consistent language 

· Use short, clear, unambiguous positive instructions

· Give prompts to encourage listening, including saying the pupil’s name

· Avoid making an instruction sound like a request  eg using words such as ‘would you’, ‘could you’.

· Encourage pupils to ask when they do not understand

· Take time to explain jokes

· Avoid sarcasm and irony
Group 

· Provide opportunities to help the pupil in acquiring, comprehending, using language or articulation
Individual 

· Provide regular opportunities to reinforce/revisit specific vocabulary, use and understanding of language, articulation. 

· Provide support for understanding information presented in class. Flexible support may be required to provide regular reminders or short revisiting sessions
· Teach vocabulary, comprehension and inference, use of language, sentence structures, the speech sound system, sequencing and active listening skills 

· Use different means of communication e.g. Picture Exchange Communication System (PECS) http://www.pecs.org.uk 


	At School Action pupils should receive additional support from a Teaching Assistant for up to 3 hours per week.

At School Action Plus pupils should receive additional support from a Teaching Assistant for up to 8 hours a week.
The Derbyshire File for Autism Friendly Schools, particularly Section 2 Part 1,  Section 3, Part 6
A Child with Autism in my Class particularly pp 4-5
Activities to develop social skills for the pupil with Asperger syndrome Section 1

The Inclusion Development Programme (IDP): Supporting pupils on the autism spectrum http://www.nationalstrategies.standards.dcsf.gov.uk/node/165381 
Advice from appropriate professionals including educational psychology, autism outreach and other support services 
Advice and programmes from speech and language therapist if involved.


	Language and Communication  2
Difficulties in understanding social communication e.g. conversational skills 
	Class 

· Use prompts to help the pupil follow classroom routines eg saying ‘Good Morning’ at registration, answering name

· Restrict pupil dominating answering and talking about subjects where s/he has a lot of knowledge by asking her/him for ‘two facts on…’

· Use strategies to help the pupil understand when and where it is appropriate to talk about particular interests e.g. Ask the pupil to jot down a note about their particular interest to be discussed at the end of the lesson

· Be explicit about personal space

· Use PSHE and circle time to develop social skills
Group 

· Provide supported group sessions to develop social language skills following a structured programme with opportunities for frequent revisiting
Individual 

· Provide explicit teaching on non verbal cues, social signals and responses, including using comic strip cartoons, social stories 

	Activities to Develop Social Skills for the Pupil with Asperger Syndrome, particularly Section 1

The Derbyshire File for Autism Friendly Schools particularly Section 2 Part 2,  Section 3, Part 7

A Child with Autism in my Class particularly pp 5-6

Advice from appropriate professionals including educational psychology, autism outreach and other support services 
The Autism Outreach teacher can advise on suitable resources.



	Social Awareness and Interaction

· Socially isolated

· Difficulties interacting with peers 

· Difficulty understanding other’s feelings 

· Understanding social cues


	Class 

· Use grouping arrangements flexibly to promote social interaction.

· Use the pupil’s strengths to improve peers’ perception of her/him

· Choose partners and teams for the class

· Monitor for bullying
· Be aware that at times the pupil may want time alone
· Make a safe haven available at breaks and lunchtime
Group 

· Provide peer support structures with appropriate guidance for supporting pupils. This could include: circles of friends, mentoring or buddying 
Individual 

· Teach social cues e.g. facial gesture, personal space and responses, including using role play, comic strip cartoons, social stories 

· Teach social skills e.g. turn taking, waiting, listening to others’ views, joining in, negotiating 
· Use strategies such as social stories, comic strip cartoons to help develop appropriate social behaviours 

	Activities to Develop Social Skills for the Pupil with Asperger Syndrome, particularly Section 2

A Child with Autism in my Class particularly pp 7-8

The Derbyshire File for  Autism Friendly Schools Section 2 Part 2, Section 3 Part 7

The Inclusion Development Programme (IDP): Supporting Pupils On The Autism Spectrum 

Advice from appropriate professionals including educational psychology, autism outreach and other support services 
The Autism Outreach teacher can advise on suitable resources.



	Rigidity and inflexibility of thought
· Difficulties coping with change

· Repetitive /obsessive behaviours
· Need for routines


	Class 

· Use visual supports to help the pupil to manage change eg visual timetables; prior warning about changes, explicit start and end to tasks, use of timers

· Organise transitions from one activity to another

· Prepare for transfer to new class/school: this may include extra visits, passport, visual supports 

· Use special interests to motivate the pupil

· If the need for routine is not a difficulty e.g. the positioning of a pencil – leave it!

· Limit repetitive behaviour

· Reward behaviour you want that competes with the behaviour you do not want
Individual 
· Provide reassurance if a change is unexpected

· Pupil may need time to pursue a special interest. Agree with the pupil explicit signals to indicate when it is time to stop talking about their interest. Give opportunities for time to pursue interest/ perform repetitive actions in an appropriate time and place  

	The Derbyshire File for Autism Friendly Schools Section 2 Part 3, Section 5, Part 2

Activities to Develop Social Skills for the Pupil with Asperger Syndrome  Section 3

A Child with Autism in my Class particularly pp 9-10

The Inclusion Development Programme (IDP): Supporting Pupils On The Autism Spectrum 
Advice from appropriate professionals including educational psychology, autism outreach and other support services 


	Sensory sensitivity
· sound sensitivity

· visual perceptual differences

· smell /taste  sensitivity

· touch sensitivity


	Class 

· Use flexible seating arrangements to provide safer/more comfortable/ less distracting environment including in assembly and lunch

· Let pupils move between lessons at quieter times.

· Provide safe haven for pupil to go to when distressed
Individual 
· Explore specific strategies to help with areas of difficulty eg coloured overlays/different coloured paper; background music; ensuring sufficient working room when part of a group; alternative  ways to record information; warning about planned fire alarms; work station
	The Derbyshire File for  Autism Friendly Schools Section 2 Part 4, section 3  part 2

A Child with Autism in my Class particularly pp 11-12
The Inclusion Development Programme (IDP): Supporting Pupils On The Autism Spectrum 

Advice from appropriate professionals including educational psychology, autism outreach and other support services 


	Learning
· Difficulties with communication, interaction and imagination affecting learning

· Difficulties with organisation
· Lack of motivation/self directed


	Class

· Teacher explanation should be explicit, consistent, use repetition and be delivered with a mild tone and manner

· Classroom supports may include the use of a visual timetable, prompt and/or instruction sheets, visually identified expectations and teaching outcomes, frequent visual supports for teaching and also signalling and signing.  Teachers will expect to use several or all of these strategies 

· Staff will also need to use prompts and ‘scaffold’ tasks to promote independent  working
· Within the curriculum, vocabulary, inference, active listening and active response to instruction may need to be specifically taught 

	The Derbyshire File for  Autism Friendly Schools Section 2 Part 5, section 3 parts 3, 4 and 5

The Inclusion Development Programme (IDP): Supporting Pupils On The Autism Spectrum 



	
	Group

· Use flexible grouping systems to support learning with supportive peers
Individual 

· Provide written or drawn visual supports for tasks and/ or personal organisation 

· Consider alternative methods of recording, including use of ICT

· Explore different motivators to encourage time on task

· Provide a work station in distraction free area

· Support the pupil in organising and coordinating oral and written language 

· Tell the pupil the main points of a lesson beforehand so that decoding language does not get in the way of learning – or learning does not get in the way of understanding language structures 

· Develop work systems e.g. start and finish boxes/approaches. This will vary with the needs of the pupil 

	Advice from appropriate professionals including educational psychology, autism outreach and other support services 
Derbyshire File for Autism Friendly Schools particularly Section 3


	Behaviour  Issues
· Temper tantrums related to stress

· Lack of awareness of effect of behaviour

· Lack of motivation/self directed behaviours
	Class

· Teach and reinforce school rules using visual supports

· Ensure attention through visual supports

· Use rewards and motivators appropriate for the pupil

· Use positive language 
· Use Personal Social and Health Education (PSHE) and circle time to develop social skills.
Group 

· Use appropriate seating arrangements in  a range of situations eg carpet tiles, designated seat in distraction free area, specific seating area in assembly

· Let pupil sit with good role models 

· Use circle of friends   
Individual

· Analyse why the problem behaviour occurred by seeing it through the child’s eyes and using appropriate strategies to avoid a similar situation

· Use time out 

· Identify a ‘chill out corner’

· Use explicit teaching to address one behaviour at a time through strategies such as social stories, comic strip cartoons etc. A social story will need to be delivered on a regular basis. 

	The Derbyshire File for Autism Friendly Schools particularly Section 4

The Inclusion Development Programme (IDP): Supporting Pupils On The Autism Spectrum 

Advice from appropriate professionals including educational psychology, autism outreach and other support services 
See Autism Friendly Schools File Section 2 on social stories


SPEECH LANGUAGE AND COMMUNICATION 
(PLASC SLCN)
General description of needs
The pupil has difficulties with language which impede his or her access to the curriculum and hinder academic and/or social progress. The range of difficulties will encompass children and young people with speech and language delay, impairments or disorders. They may also apply to some children and young people with learning difficulties.  The range will include those for whom language and communication difficulties are the result of a permanent sensory or physical impairment.

Generally schools should:

· Assess, plan and review provision

· Arrange teaching groups to suit the individual needs of pupils with language difficulties
· Adjust the curriculum and teaching methods

· Provide resources and additional Teaching Assistant support

More specifically schools should:

· Become familiar with Derbyshire’s File for Language Friendly Schools

· Seek general advice about programmes and techniques from relevant professionals e.g. Educational Psychologist, speech and language therapist, specialist teachers from the Support Service for Special Educational Needs (primary), Autism Outreach.

· Address teaching and learning for all pupils including those with SLCN through a planned programme of continuous professional development.

· Use the DCSF Inclusion Development Programme materials for pupils with language difficulties http://89.151.115.131/itt/overcoming_barriers/index.html  
Teaching Assistant support
· Schools are expected to provide additional TA support for pupils with language difficulties.  At School Action of the SEN Code of Practice, pupils should receive up to 3 hours additional TA support, either individually or in a small group.

· At School Action Plus, pupils should receive up to 8 hours additional TA support, either individually or in a small group. 
SPEECH LANGUAGE AND COMMUNICATION: 
DESCRIPTORS OF PROVISION
	AREAS OF NEED

	INTERVENTIONS

	RESOURCES



	Listening and attention

· Difficulty with listening and concentrating on what is being said.
	Class

· Organise the classroom to make it conducive to good listening and attention 

· Position the child so he/she has an uninterrupted view of the teacher

· Organise the seating/grouping to minimise peer distraction

· Observe the child closely and record what promotes optimum listening and attention

· Teach active listening skills

· Provide support to promote listening and on-task behaviour, to observe and record

	At School Action pupils should receive additional support from a Teaching Assistant for up to 3 hours per week.

At School Action Plus pupils should receive additional support from a Teaching Assistant for up to 8 hours a week.

· Seek general advice from relevant professionals e.g. speech and language therapist or specialist SSSEN teacher (primary)  for additional ideas

	Clarity of speech

· poor speech sound production

· difficulties with sounds and blending

· difficulty in making themselves understood by adult and/or other children
	Individual

· Provide opportunities for additional practice 1:1 or in small groups 

· Provide visual supports and objects of reference for the child to use in explaining what they mean or want 

· Be patient, allow extra time, encourage and praise

· Work positively to minimise other children’s negative reactions/responses

· Record programmes and progress

· Provide a distraction-free, quiet area for 1:1 or small group work 

· Use Circle Time to encourage positive attitudes in other children

	· Arrange training for school staff from SSSEN (primary), Educational Psychologist or speech and language therapist 



	Understanding language (receptive)

· poor/limited/under-developed understanding of verbal and written communication e.g. word meanings and grammatical structures

· difficulty acting on instructions, carrying out tasks independently

· difficulty following and picking up meaning in a story and understanding inference 

· apparent slow speed of  language processing

· cannot readily ask for help
	Individual

· Provide visual supports and objects of reference

· Use labels and drawings in the classroom

· Use simplified language, repeat, explain in another way, keep explanations consistent and deliver with a mild tone and manner

· Provide list of words to be discussed before they come up in a topic 
· Provide additional opportunities to go over subject specific vocabulary 

· Act out/demonstrate what you want the child to do

· Test understanding by getting the child to explain instructions they have been given

· Teach inference and comprehension skills

· Provide additional time and structured opportunities to test the child’s understanding of key phrases and meaning

· Be patient, allow extra time, encourage and praise

· Allow other children or adults to assist in asking for help

	Primary and Secondary Inclusion Development Programme (IDP): http://www.nationalstrategies.standards.dcsf.gov.uk/node/165381
The Derbyshire File for Language Friendly Schools Section 9

	Using language (expressive)

· word finding difficulties

· difficulty combining words into longer utterances

· poor grammatical awareness in speech and writing e.g. use of tenses and ordering of words

· poor expression of ideas


	Group/Individual

· Provide visual supports and objects of reference for the child to use

· Provide opportunities for the child to take part in carefully structured programmes to develop skills - 1:1 or in small groups 

· Structure pairings/groupings within the classroom to maximise opportunities for speaking and sharing ideas

· Model use of language in small groups 

· Encourage, praise and reward




· Observe closely, liaise with parents, staff and other children to build up picture of language used in a   range of situations

· Make time available to make/collect visual materials

· Develop relevant programmes and  targets 

· Make time available for TA to observe, record and liaise with parents and other staff 

	Provide training for TAs from SSSEN and/ or SLT to carry out programmes

The Derbyshire File for Language Friendly Schools Section 10


	Social use of language

· limited social interaction e.g. unable to make friends

· difficulty with sharing ideas in group work

· unable to understand social conventions of conversation e.g. turn taking

· unable to understand and use non-verbal communication

	· Engineer opportunities for play, turn-taking games led by an adult or older peers

· Model how to develop and share ideas e.g. providing sample ides or sentence starters

· Use regular, structured lessons to teach social use of language in a small group 

· Provide structured social situations which enable child to practise social conversations 
	The Derbyshire File for Language Friendly Schools Section 12
Services can advise on suitable resources

	Behaviour

· experiencing frustration or stress because of poor communication skills

· crying and not being able to explain what the matter is

· being over physical with other children


	· Avoid putting child in stressful situations which demand high levels of language skill

· Observe and build up knowledge of triggers for frustration and who can act as advocate for the pupil 

· Provide a quiet area away from the class when the pupil becomes distressed

· Maintain a dialogue with parents to share information about causes and ways of communicating more effectively with the child

· Avoid punishment of behaviour which is symptomatic of frustration arising from a language difficulty rather than naughtiness.

	See Behavioural Emotional And Social Difficulties section.


	VISUAL IMPAIRMENT 
(PLASC VI)
General description of need 

Visual impairment refers to a range of difficulties from reduced vision to partial sight through to blindness.  Pupils with visual impairments cover the whole ability range.  Impaired functional vision in the educational setting is the key criterion. For educational purposes, pupils are considered to be visually impaired if they have a medically recognised condition and require adaptations to their environment or specific differentiation of learning materials in order to access the curriculum.   Some modifications may need to be made to the presentation of the curriculum, the school or classroom environment, or the classroom management of the pupil e.g. positioning in class, use of equipment etc.  

Generally schools should:

· Assess, plan and review provision

· Arrange teaching groups to suit the individual needs of pupils with visual impairment
· Adjust curriculum and teaching methods

· Provide resources and additional teaching assistant (TA) support

More specifically schools should:

· Seek general advice about specific techniques from specialist professionals e.g. specialist teachers from the Support Service for Visual Impairment, and/or any medical professional who might be involved – school nurse, health visitor, general practitioner (GP), paediatrician, consultant.

· Schools should address the needs of the child with visual difficulties in their in-service training as appropriate with guidance from the specialist teacher of the Visually Impaired.

· Plan for reasonable adjustments, which may be required, either prior to or on entry via the school’s accessibility plan.
· Prior to the student starting at school, audit school accessibility using the DCC Accessibility Checklist and advice from the Support Service for Visual Impairment. 

· Schools may wish to refer to the Reasonable Adjustments Guide on the Derbyshire Net for Learning  http://www.dnfl.org.uk/for_index/schools/pupil_support/management/dda-reasonable-adjustment-guide.pdf
· Check that:

· lighting levels are appropriate and control of natural lighting is possible in rooms to be used and in public areas.

· hazards are highlighted

· colour schemes enable doors etc to be highlighted appropriately 

· signage is clear

· Pupil may need discreet assistance with situations such as choosing meals and locating toilets.

· General information e.g. newsletters, may need to be presented so the pupil is able to access them.

· Ensure classroom setting/management takes account of social relationships.

· Individual support including peer support and groupings should be considered.

· Use  a range of differentiation techniques to promote full access to all activities (including extra-curricular)

· Consider the identification of a key worker. 

Teaching Assistant support

· Schools are expected to provide additional TA support for pupils with visual impairment.  At School Action of the SEN Code of Practice, pupils should receive up to 3 hours additional TA support, either individually or in a small group.

· At School Action Plus, pupils should receive up to 8 hours additional TA support, either individually or in a small group. 
Links

· Reference should be made to appropriate sections of these descriptors if the pupil also has difficulties in other areas e.g. cognition and learning, behaviour etc
· Support Service for Visually Impairment (SSVI)  referral criteria are available at http://www.dnfl.org.uk/for_index/schools/pupil_support/sen/support_services/ssvi_criteria.doc   

Support Service for Visual Impairment 
 Head of Service

County Support Services Centre
 Brookside Road

Breadsall     

Derby      

DE21 5LG        

Tel 01332 835374
VISUAL IMPAIRMENT : 
DESCRIPTORS OF PROVISION

	AREAS OF NEED

	INTERVENTIONS

	RESOURCES



	Access to the school environment


	Ensure:

· Clear signage

· High contrast colour schemes  eg doors/ door frames 

· Yellow paint /strips on stairs

· Visually highlighting equipment eg colour of test tube tops

· Controlled lighting including blinds

· Access to play equipment

· Access to all school activities

· Adaptation of general information/notices 


	At School Action pupils should receive additional support from a Teaching Assistant for up to 3 hours per week.

At School Action Plus pupils should receive additional support from a Teaching Assistant for up to 8 hours a week.

Reasonable adjustments guide (see above) 

Some adaptations to the school environment may be necessary  e.g. vertical blinds, highlighting of hazards
DCC Accessibility Checklist: seek advice from specialist teacher/mobility officer from SSVI 


	Access to the curriculum
Pupils with VI may have difficulties  with:

· Visual acuity  i.e. distance vision

· Visual field loss i.e. reduced sight around the edges of vision 

· 3D vision and focus

· Colour discrimination

· Visual fatigue


	Class
· Ensure seating arrangements are appropriate eg access to teacher, whiteboard, electric sockets 

· Consider classroom layout eg ensure classroom remains as uncluttered as possible, displays are accessible

· Address the class from the front of the classroom and do not wander around the room while speaking 

· Consider the specific needs of the VI student when planning methods of curriculum delivery- whiteboard, interactive whiteboard, OHP, worksheet, exam 
paper, library book, reference books, computer       screen, demonstration, video etc

· Use auditory and /or tactile approaches to support the visual stimuli

· Anything written on the board should be read aloud 

· Explain aloud any graphs or diagrams you refer to during the class.

· If another child is answering indicate who and where s/he is positioned.

· Prepare carefully for exams (in conjunction with the SSVI teacher). Concession requests could be for larger print /additional time, separate room, alternative methods of recording, readers etc.

· Liaise with the examination officer regarding special arrangements

Group 
· Groupings/setting should reflect the pupil’s cognitive ability

· Ensure access to supportive work buddies

· Provide extra opportunities to reinforce lessons – either individually or as part of a small group 
· Teach active listening skills 

Individual 

· Specialist equipment  to improve access 

· Strategies to allow access to practical subjects  e.g. for technology, science  
· Strategies to allow access to PE and sports 

· Strategies to allow access to ICT

· Encourage short breaks so as to avoid visual fatigue.
· Allow extra opportunities to complete tasks made slower by visual impairment 
Provide individual sessions  

· To prepare pupil for class activity /learning      

        experience

· To provide additional hands-on experience of materials or presentations

· To teach particular skills to improve curriculum access e.g. touch typing, use of magnifiers and other specialist equipment.           

	Seek advice from SSVI teacher and /or other health professionals  for additional ideas 

The SSVI teacher, following a full assessment of pupil’s functional vision in the educational setting, will provide advice for the school setting.

Larger, more expensive items of equipment will generally be provided by the Local Authority via SSVI. 

Smaller and/ or consumable items e.g. specialist rulers, protractors should be provided by the school. 

Science/technology equipment (e.g. talking thermometer) may be needed. Seek advice from SSVI teacher.
PE equipment may need to be modified to 
make it more accessible (e.g. larger, lighter, bright balls, sound beacons for locating, contrast in colour of benches) Seek advice from SSVI teacher. 
The computer desktop may need to be made more accessible; for example using a larger cursor, alternative background colours and colour schemes, larger icons, changing default print sizes, magnification and speech software.; larger computer monitor; separate TV monitor.



	Access to Print

Including photographs , diagrams, graphs etc

	· See general access to the curriculum above 

· Ensure good lighting arrangements
· If appropriate, materials intended for the VI pupil may be produced for the whole class/group so that the pupil with a VI is not noticeably different e.g. print in N14 for the whole class. 

· Provide good quality high contrast information. 
Individual 

· Provide additional support for access to board work 

· Use big books etc 

· Provide Individual text book/work sheets etc.

· Present graphs and diagrams in an accessible format

· Avoid unnecessary clutter in worksheets and 
       materials 

· The student may need a range of methods to access written/pictorial materials- magnifiers (low vision aids), electronic magnifiers, cameras or tactile diagrams 

· Large parts of the written curriculum may need to be modified into appropriate print sizes/alternative formats which will need to be produced in advance of the lesson. 

	Seek advice from SSVI teacher.
Large print materials  e.g. text books



	Recording information
	Class 
· Consideration the amount of recording required

· Be aware when setting homework that the pupil may  be suffering from visual fatigue 
Individual 

· Aids to writing may include sloping boards, thicker pens, heavy lined books, alternative rulers

· Dark pens and pencils
· Alternative methods of recording may be necessary e.g.  use of ICT 

	Seek advice from SSVI teacher.


	Mobility skills

	Class 
· Ensure classroom remains as uncluttered as possible
· Be aware of potential hazards within the classroom for pupils with VI  e.g. bags on floor
Individual 

· Provide additional experiences to support the development of practical skills and experiential learning 

· 1 to1 sessions to teach mobility skills 

	Seek advice from SSVI teacher.

SSVI Officer 

	Social interaction 


	Class 

· The pupil should remain in the mainstream class  for the vast majority of activities

· Include in all school activities e.g. school trips 

· Raise peer awareness of a student’s visual needs 

· Promote positive attitudes to disabilities
Group 

· Promote socialisation with others through sensitive grouping arrangements 

· Provide small group opportunities to develop social skills 

· Use playground buddies / circle of friends 

· Use Social and Emotional Aspects of Learning (SEAL) activities

Individual 
· Ensure pupil is aware of playground hazards, and is taught to use playground equipment safely so they can be involved. 
· Provide individual opportunities to support development of social skills 

	Seek advice from SSVI teacher.

Social and Emotional Aspects of Learning (SEAL)
http://www.teachernet.gov.uk/teachingandlearning/socialandpastoral/seal_learning 



DEAFNESS AND HEARING IMPAIRMENT
(PLASC HI)
General description of needs
Deafness or hearing impairment may impede the pupil’s access to the curriculum and hinder academic and/or social progress.   Hearing loss may be conductive (middle ear) or sensori-neural (inner ear).  It may be unilateral (in one ear) or bilateral.  The loss can be mild, moderate, severe or profound and it can be temporary or permanent.  Pupils with hearing impairment may or may not wear hearing aids. Pupils with severe or profound loss may have cochlear implants. Some pupil may use British Sign language or other signed communication. Pupils may have difficulties with speech, language and communication.  

Generally schools should: 

· Assess, plan and review provision

· Arrange teaching groups to suit the individual needs of pupils with hearing impairment
· Adjust the curriculum and teaching methods

· Provide resources and additional Teaching Assistant support

More specifically schools should:

· Seek general advice from relevant professionals e.g. teachers from the Support Service for Deaf and Hearing Impaired (SSDHI), or any medical professional who might be involved – school nurse, health visitor, GP, paediatrician, audiology consultant

· Address the needs of pupils with hearing needs in their In-Service Training as appropriate.

· Plan for reasonable adjustments which may be required, either prior to or on entry to school via the school’s accessibility plan.       

Schools may wish to refer to the Reasonable Adjustments Guide on the Derbyshire Net for Learning 
http://www.dnfl.org.uk/for_index/schools/pupil_support/management/dda-reasonable-adjustment-guide.pdf
· Ensure classroom setting/management takes account of social relationships. Individual support and/or groupings should be considered, as well as appropriate peer support.

· Consider the identification of a key worker.  Consideration should also be given to the provision of low cost resources.

· Ensure that:

· acoustics are considered as far as possible in layout, fixtures and fittings of rooms and public areas (eg curtains, carpets and soft furnishings to reduce background noise, provision of closed quiet areas)

· lighting levels are appropriate and control of natural lighting is possible in rooms to be used and in public areas

· new equipment is checked for low noise (eg heating systems or projectors)

Teaching Assistant support
· Schools are expected to provide additional TA support for pupils with hearing impairment.  At School Action of the SEN Code of Practice, pupils should receive up to 3 hours additional TA support, either individually or in a small group.

· At School Action Plus, pupils should receive up to 8 hours additional TA support, either individually or in a small group. 
Assessment

The teacher/Senco will monitor the pupil’s progress and their access to the curriculum on an ongoing basis.  Any concerns will prompt a request for advice or intervention from Support Service for Deaf and Hearing Impaired who, providing the pupil meets the service criteria, will conduct an assessment of a pupil’s functional hearing in the educational setting. School staff will facilitate the assessment, providing space, liaison time, and details of their own observations.

The monitoring and review cycle will vary depending on the needs of the pupil.

Links
· Reference should be made to appropriate sections of these descriptors if the pupil also has difficulties in other areas e.g. cognition and learning, behaviour etc
· Support Service for Deaf and Hearing Impairment referral criteria are available at

http://www.derbyshire.gov.uk/education/special_educational_needs/support_services/deaf-hearingimpaired/default.asp#criteria        

Support Service for Deaf and Hearing Impaired

Head of Service
County Support Services Centre
Brookside Road
Breadsall
Derby
DE21 5LF

Tel: 01332 833958

DEAFNESS AND HEARING IMPAIRMENT: 
DESCRIPTORS OF PROVISION 
	AREAS OF NEED


	INTERVENTIONS

	RESOURCES



	General Guidance
	Ensure that:

· Classroom setting/management takes account of social relationships 

· A range of differentiation techniques is widely used to promote full access to all activities (including extra-curricular)

· Class/subject teachers are responsible for delivering the IEP(s) in conjunction with the SENCO

· Consider:

· identification of a key worker

· Individual support and/or groupings; strategic peer support and/or support from a Teaching Assistant 

· provision of low cost resources

	At School Action pupils should receive additional support from a Teaching Assistant for up to 3 hours per week.

At School Action Plus pupils should receive additional support from a Teaching Assistant for up to 8 hours a week.

Support Service for Deaf and Hearing Impaired teachers, Educational Psychologists and other involved professionals may provide advice on strategies, equipment or staff training.

Contact parents to discuss referral to SSDHI

Referral forms are available from the SSDHI


	Access to the school environment

Pupils who are deaf or hearing impaired may have difficulties with the acoustic environment 

	Ensure:

· Reduction of background noise via furnishings

· Good quality lighting to enable lip-reading and observation of non-verbal cues

· Awareness of noises from outside e.g. traffic or heating systems which reduce effective listening

· Use of sound field systems to improve acoustics for all pupils

· Pupil has understood the health and safety implications of specialist areas in school like science laboratories, technology rooms etc

	Ask the SSDHI about the

DCC Accessibility Checklist Reasonable adjustments guide – see above.
Some adaptations to the school environment may be necessary  to improve acoustics 

Seek advice from SSDHI teacher


	Access to spoken language

Pupils who are deaf or hearing impaired may have difficulties with:

· Listening when there is background noise

· Concentrating on listening for long periods of time

· Locating sources of sound

· Following instructions

They may receive only partial and incomplete information from speech

Hearing levels may fluctuate particularly where the pupil has a cold or infection

	Class 

· Do not walk about the classroom when speaking

· Seat pupil near the front of the room but also so they can see the rest of the class

· Do not stand in front of the light source as lip reading is difficult if the speaker’s face is in shadow

· Encourage quiet working habits in other pupils

· Gain the pupil’s attention before starting to speak –  a TA could be used to cue a pupil in to what is being 


said 

· Speak clearly at a natural rate, do not speak too slowly or over-emphasise words and do not shout

· Flag up changes of subject with visual cues, eg on the board

· Use unambiguous language

· Reiterate responses from other pupils

· Reduce background noise, consider listening conditions and classroom acoustics

· Back up spoken information with visual resources, where possible

Group 

· Teach active listening skills – TA could support individuals or small groups 
· Include pupil in group discussions and ensure access to all being said by all in the group –  agree group ground rules, TA to support 

· Try and ensure a good listening environment for group work

Individual 

· Ensure pupil is using hearing aids/radio aid correctly 
· Make sure the pupil is positioned so best able to lip read the speaker

· Check pupil’s understanding frequently – TA to support, monitor and record 

· Allow more time for assimilation of instructions and information – these may need to be reiterated one to one 

· Try to break up the length of time pupil will be expected to watch and listen

	Seek advice from SSDHI teacher



	Access to the curriculum

Pupil who is deaf or hearing impaired may have difficulties as a result of:

· Gaps in knowledge

· Not having picked up incidental information (eg conversation, information on TV)

· Gaps in vocabulary

· Gaps in knowledge of structure and use of English
	Class 

· Be aware of the potential impact of hearing impairment on speech, concentration, phonics and spelling

· Key words and homework tasks should be written on the board

· New vocabulary should be written on the board and opportunities for learning and reinforcement provided – TA to support with this 

· Do not assume the pupil has understood everyday vocabulary or language.  Understanding of written material should be checked before a task is started

· Plan the use of audio-visual materials carefully

· Encourage variation in activity and use of a range of senses (movement, vision, touch etc) to support learning, reduce fatigue and encourage concentration

· Access arrangements for SATs, GCSEs and other exams may need to be implemented

Group 

· Encourage full pupil participation in group work- with TA support where needed 
Individual 

· Pre-teach new vocabulary and skills 

· Check carefully for understanding and create 
       opportunities for further explanation/clarification 
· Be prepared to teach additional information where there are gaps
	Seek advice from SSDHI teacher



	Approaches to language and communication

· Some pupils may have difficulty with acquiring and using speech and language

· Some pupils may use sign language to enhance their communication or as their main mode of communication. This may be British Sign Language (BSL), a language in its own right, distinct from English. 

· Some pupils may have very little spoken language.


	Class 

· Introduce new vocabulary clearly with aural and visual representation and with opportunities for the class to practice the new vocabulary

Group 

· Ensure opportunities for groups to use and practise new vocabulary

Individual

· Allow time and opportunities to practise for the assimilation of new vocabulary

· Work together with the specialist HI teacher and the speech and language therapist on speech and language programmes 

· Build in opportunities beyond 1:1 work for the pupil to practise new sounds and words
Class 

· Ensure TAs/communication support workers (CSWs) have skills to sign the lesson competently 

· Encourage a signing ethos throughout the school

· Ensure opportunities for TAs/CSWs to see lesson content in advance and check vocabulary needed 

Group

· Encourage peers to learn some signing skills so as to develop opportunities for communication, interaction and friendship
Individual 

· Allow time and opportunities to practise the assimilation of new vocabulary

· Work together with the SSDHI teacher and the speech and language therapist on speech and language programmes
	Ask  SSDHI about training in signing

	Management and use of equipment

Pupil may have hearing aids and possibly a radio aid

A soundfield system may be fitted into the classroom
	· Ensure the pupil is near the teacher to achieve maximum benefit from hearing aids, utilise visual information and to lip read more easily

· TA to be trained to help the pupil with the management of hearing aids ie. monitoring regular use, cleanliness and changing batteries 

· Develop opportunities for the pupil to take responsibility for their equipment and its use and maintenance


	The SSDHI teacher will advise and train staff on management of hearing aids, use of radio aids and sound field systems in the classroom



	Social interaction/ emotional issues

Pupil who is deaf or hearing impaired may need additional support to communicate with peers and may be affected emotionally by the implications of their hearing impairment, eg feelings of isolation, low self esteem

	· Explain to peers the difficulties the pupil will have in group situations and encourage them to help. Where possible, the pupil’s agreement should be sought

· Small group work in an improved listening environment for pre-teaching or reinforcement will be beneficial socially as well as educationally 

· Be sympathetic to the emotional needs of the pupil

· If school work is missed because of clinic appointments allow time for them to catch up work


	Seek advice from SSDHI teacher on:

· Opportunities for socialising with deaf/hearing impaired peers

· Opportunities for meeting adult deaf/hearing impaired role models

· Methods for supporting the emotional needs of deaf pupils


PHYSICAL IMPAIRMENT

(PLASC PD)

General Description of Needs

The pupil has a defined physical impairment or medical condition that may be subject to regular medical review/intervention. The SEN Code of Practice states that ‘it is the child’s educational needs rather than a medical diagnosis that must be considered’. The impact of the impairment/condition may be direct in that it affects the cognitive or physical abilities, behaviour or emotional state of the pupil or indirect in that education may be disrupted. The pupil will have an impairment of motor function, affecting dexterity or mobility within school, which may, without intervention, directly obstruct or hamper the child’s access to the curriculum.

Every pupil with a physical impairment is unique. Pupils’ physical functioning will vary from mild to severe. Many physically impaired pupils will have an associated learning difficulty which may not be immediately obvious – a ‘hidden’ disability.

Pupils with physical impairment may:

· Utilise specialist equipment to enhance their access to the curriculum and/or daily living activities, e.g. laptop computer, adapted ruler, foot box. 

· Require a level of adult assistance to access the curriculum, manage their condition, or move with safety around the environment.

· Require a level of adult assistance with self help skills or personal care.

· Require a Medical Care Plan.

· Exhibit fatigue, lack of concentration or motivation due to their condition that is having a marked effect on classroom performance.

· In addition the pupil’s needs may impact on their self-esteem and social relationships.

Generally schools should: 

· Assess, plan and review provision

· Arrange teaching groups to suit the individual needs of pupils with physical impairment

· Adjust the curriculum and teaching methods

· Provide resources and additional Teaching Assistant support
More specifically schools should:
· Seek general advice from relevant professionals e.g. physiotherapy service, occupational therapy service, Support Service for Physical Impairment. 

· Address the needs of children with physical impairment/medical needs in their In-Service Training as appropriate.

· Consider the implications of the Disability Discrimination Act (DDA) for school visits and extra curricular activities: the school may need to make reasonable adjustments to its environment and some building adaptations may be necessary Plans for these should be made via the school’s accessibility plan. Information on reasonable adjustments is available on the Derbyshire Net for Learning http://www.dnfl.org.uk/for_index/schools/pupil_support/management/dda-reasonable-adjustment-guide.pdf
· Ensure classroom setting/management takes account of social relationships. Individual support and/or groupings should be considered, including strategic peer support.

· Use a range off differentiation techniques to promote full access to all activities (including extra-curricular)

· Consider the identification of a key worker.  Consideration should also be given to the provision of low cost resources

· Provide additional Teaching Assistant support to address the pupil’s particular needs

Teaching Assistant support
· Schools are expected to provide additional TA support for pupils with physical impairment.  At School Action of the SEN Code of Practice, pupils should receive up to 3 hours additional TA support, either individually or in a small group.

· At School Action Plus, pupils should receive up to 8 hours additional TA support, either individually or in a small group. 
Links

· Reference should be made to appropriate sections of these descriptors if the pupil also has difficulties in other areas e.g. cognition and learning, behaviour
· Support Service for Physical Impairment referral criteria are available at


http://www.dnfl.org.uk/for_index/schools/pupil_support/sen/support_services/sspi_criteria.doc   


Support Service for Physical Impairment 

Head of Service

County Support Services Centre


Brookside Rd


Breadsall 


Derby    

DE21 5LF                


Tel  01332 83478
PHYSICAL IMPAIRMENT: 

DESCRIPTORS OF PROVISION
	AREAS OF NEED
	INTERVENTIONS


	RESOURCES



	Access to the school environment
	Ensure:

· Well maintained pathways and clutter free corridors

· Designated disabled parking 

· Access to resources

· Access to play equipment

· Access to all school activities
· Consider fire evacuation and ensure a Personal Evacuation and Exit Plan is written

· Consideration will need to be given to timetabling and location of rooms  - re-rooming some lessons may be necessary

· Some adaptations to the school environment may be necessary e.g. lowering door handles/food servery counter etc to wheelchair height


	At School Action pupils should receive additional support from a Teaching Assistant for up to 3 hours per week.

At School Action Plus pupils should receive additional support from a Teaching Assistant for up to 8 hours a week.

Ask Support Service for Physical Impairment  for DCC Accessibility Checklist

Reasonable Adjustments guide-see above
Seek advice from the SSPI teacher. Provided the pupil meets the service criteria, the teacher will carry out an assessment of a pupil’s functioning in the educational setting.



	Access to the curriculum


	Class 

· Provide appropriate desk and seating 

· Seat pupil at the front of the class near the door

· Ensure the classroom remains uncluttered and place resources so that they are accessible to the pupil e.g. near the front and at an appropriate height

· Consider the specific needs of the pupil with a physical impairment when planning lessons e.g. access to inter-active whiteboard, manipulation of resources, differentiation of pupil activity (if required)
Group 

· Groupings/settings should reflect the pupil’s cognitive ability

· Ensure access to supportive work buddies

Individual 

· Specialist equipment to improve access may be needed

· Access to practical subjects e.g. technology, science 

· Access to PE and sports 

· Access to ICT

· Provide individual sessions 
· To provide extra time to complete tasks

· To develop skills to use specialist equipment e.g. ICT

· To teach particular skills to improve curriculum access e.g. touch typing

· Prepare carefully for exams – concession requests could be for additional time, use of an amanuensis, alternative methods of recording.

	Seek advice from the SSPI teacher and/or health professionals. 

Adapted low cost standard classroom equipment may be needed e.g. ruler/pen/scissors/non slip matting/sloping writing board

Larger, more expensive items of equipment will generally be provided by DCC via SSPI (e.g. rise and fall desks) while smaller and/or consumable items should be provided by the school e.g. alternative pens/low cost recording aid/non slip matting

The school may need to buy specialist equipment e.g. adapted food technology equipment such as knives/peelers etc
PE may need to be modified to make it more accessible e.g. modified rules/parallel activity/change of equipment

Computer settings may need to be modified using the accessibility features located in the control panel

	Recording 


	Class 

· Consideration should be given to the amount of  recording required 

· Appropriate peer groupings should also be considered.
Individual 

· Consideration should be given to the use of low-tech aids or equipment (including basic word processors/laptop technology where appropriate).

· Differentiate by volume or by modifying tasks 

· Specific skill development or ameliorative activities in support of IEP targets may be required 

· An independence skills programme may be needed e.g. typing, managing own aids, ICT 

· Occupational therapy programme(s) 

· Specific ICT programmes on the advice of the SSPI Teacher 

· Appropriate peer groupings should also be considered.
· Consideration should be given to exam concessions

	SSPI teachers, Educational Psychologists, Physiotherapists or Occupational Therapists may provide advice on strategies, equipment and/or staff training.



	Mobility


	Class 

· Consideration will need to be given to timetabling   and location of rooms.

· Ensure classrooms can be negotiated easily by wheelchair or mobility aid users

· Be aware that the student needs to sit near the door

Individual 

· Some additional support may be required at periods throughout the day eg. registration, breaks and lunchtimes, movement between classes. 

· Most pupils will require access to a base for therapy/amelioration or developmental programmes and/or special arrangements to meet personal care needs. 

· Meet and greet at beginning and end of day 

· Help with physical aids e.g. splints
· Independence skills programme e.g. typing, 
· managing own aids, ICT  

· Additional support in some lessons e.g. PE, Science, and Technology 

· A key lunchtime supervisor may be required 
· Consideration should given to incorporating physiotherapy exercises into general class/PE  lessons 

	SSPI teachers, Educational Psychologists, Physiotherapists or Occupational Therapists may provide advice on strategies, equipment or staff training.



	Self Care 
	Individual approach

· Provide support for personal care (toileting), dressing and feeding as appropriate 

· May need a Health Care Plan in conjunction with appropriate medical practitioner.

· Provide structured programmes to develop self help skills in conjunction with appropriate external  agencies 

· Some additional support may be required at periods throughout the day e.g. breaks and lunchtimes 

· Consideration will need to be given to accessibility of the toilet, changing and canteen facilities.

· Independence skills programme 

	Refer to ‘Managing Continence In Schools And Early Years Settings – Guidance Notes’.

http://www.dnfl.org.uk/for_index/schools/pupil-support/mamagement/continence_guidance.pdf 
See DfES/DoH document ‘Managing Medicines in Schools and Early Years settings’ for Health Care Plan pro-forma. Available from Local Inclusion Officer Service, also on Teachernet http://publications.teachernet.gov.uk


	Social Interaction
	Class 

· The pupil should remain in the mainstream class for the vast majority of activities

· Include the pupil in all school activities eg school trips

· Raise peer awareness of the student’s physical impairment

· Promote positive attitudes to disabilities
Group 

· Provide sensitive grouping arrangements to promote socialisation with others
· Arrange small group support  for:
· social interaction skills 

· peer mentoring / buddying.  

· Positive Play

· Nurture Group 

· Social support groups such as Circle of Friends

· Lunchtime clubs

Individual 

· Provide opportunities for supporting the development of friendships as appropriate 

· Use a positive home-school book

· Offer individual support such as mentoring by a skilled adult 

· Meet and greet 

	Take advice from relevant professionals who visit the school 

Individual counselling or therapeutic support from external agencies e.g. Educational Psychologist may be appropriate.



	Fatigue
	Individual 

Provide:

· Mentoring / buddying with a peer.  

· Time out card and area/work station

· Meet and greet with a familiar adult daily 

· Stress management with a skilled adult.

· Use strategic withdrawal for specific skills work or therapeutic input 


	SSPI teachers, Educational Psychologists, Physiotherapists or Occupational Therapists may provide advice on expectations and strategies.


TRANSFER ARRANGEMENTS FOR PUPILS WITH SEN

 For pupils preparing for phase transfer there needs to be well planned, thorough transition procedures which may include:

· Close liaison and planning with all professionals working with pupils

· Additional preparatory visits by some pupils, including the opportunity to meet key staff

· Visits by staff from the receiving school to observe/familiarise themselves with the pupil(s)

· Liaison with parents to discuss pupils’ needs and provision in their new setting

· Information for staff on pupils’ needs and strategies to meet them 

· Support for the pupil in understanding school organisation, expectations and routines both prior to and on entry

· Pupil mentors/buddy support to facilitate transfer

· Use of passports or information cards.

SEN FUNDING: EXTRACT FROM SECTION 52 BUDGET STATEMENT

16 AEN - Identified Special Educational Needs (pupil-led)

16.1 School Action Allocations (SAA). 

Funds are allocated to schools to enable them to make provision for pupils who have special needs, but not at the level that requires a Statement. The Authority has been pursuing an initiative, both to reduce the number of statements and to delegate a higher level of resources to schools to enable them to make provision earlier for pupils with special educational needs at School Action/School Action Plus. Formula allocations were implemented for primary schools from April 2004 and for secondary schools from April 2005.

16.2 School Action Allocations (SAA) (Primary Schools). 

Funds are allocated to schools to meet additional costs associated with pupils who have learning difficulties that are not severe enough to warrant a multi-professional assessment. Following consultation with schools on the Authority’s move away from its reliance on formal statements for TA (SEN) hours for allocations of 8 hours or less per week, from April 2004

non statement SEN funding is being allocated through a new arrangement, which 

· retains the notional 5% element of SEN funding as part of primary schools’ AWPN funding; 

· distributes future Non-Statement Special Needs funding on a percentage basis: socio-economic indicator (65%) and a balancing SEN indicator (35%); and 

· replaces the previous indicator for Teaching Statements.

The new School Action Allocation (SAA) formula contains two elements:

Socio-Economic: using a 3 year average of each school’s free school meals entitlements; 

Free meals % (average over 3 years) x Funding Population x multiplier

SEN: the SEN indicator is based upon an historic analysis of each school’s record of pupils with statements and TA (SEN) allocations up to a maximum of 8 hours per week in respect of dyslexia and low incidence needs, e.g. autism, sensory impairment, dyspraxia, and other medical conditions. This element uses a 4 year average and provides for each school to have a base count of 1 to ensure a minimum funding allocation.

Teaching Assistant <8hrs (average over 4 years + 1) x multiplier

16.3 School Action Allocations (SAA) (Secondary Schools). 

The funding arrangements for special educational needs in secondary schools changed from April 2005 and funding is allocated in two ways:

· Allocation 1 (CATs) - The count for each school is based on a rolling five years’ average, based on those pupils whose scores from Cognitive Ability tests (CATs) fall in the bottom 20% of the County as a whole.

· Allocation 2 (ETT) - The count for each school is based on a fixed five years’ average (2000 – 2004) of statements specifying extra teaching time (ETT).

Both of these allocations are intended to cover the needs of pupils who were moved off statements onto protected entitlement from the end of 2005-06 school year and in future years in which protected entitlement

will apply.

Funds are allocated to schools to enable them to make provision for the majority of pupils (including 6th form pupils) who have special needs, but not at the level that requires a Statement.
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